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	Intent and design
What are we trying to achieve?


By promoting our school ethos of ‘Respect, Pride and Achieve’, together with our Red Kite Values, our young people will have the character traits, knowledge, and skills to make a positive impact on the world.


	Vision and aims for writing in our school
	Outcomes for pupils in writing: 
Children will be/have:
· The majority of pupils, including disadvantaged, have achieved the expected standard for their age in Reading, Writing and Maths by the end of the academic year. Pupils with SEND have made accelerated progress from their start points. 
· Exposed to high quality texts, videos, example texts and other stimuli to inspire their own imaginations to write for a range of purposes. 



	
Key principles underpinning our curriculum. 

	Knowing more 

Remembering more

	CLARITY OF PURPOSE 
What are we learning? How are we learning it? Why are we learning it?
	PROGRESSION OF KEY CONCEPTS
Appropriate pitch and expectations 
learning journeys 

	
	
	CONNECTIONS
Making explicit links and connections between subjects and real life experiences.
Cross curricular links with writing. 
	Vocabulary 
Sticky words 
Subject specific knowledge 
	Skills being used and developed further within each year group.
	Resource rich environment. Opportunities for children to use equipment. 
	Use of assessment using Pre and Post learning challenge.



	Values
	Our curriculum is underpinned by our British values, equalities, school ethos and the need to build cultural capital for all our pupils.







	Implementation
How do we organise learning?



	Components of Writing 
	Lessons

1 hour per day. 
	Events

National Poetry Day  
6.10.22

National Writing Day June 2023 

	Visits/visitors

Madison Rowley author visit

Travelling theatre showing of Beauty and the Beast

UKS2 regularly visit the local secondary for their drama performances. 
	Learning outside the classroom

Experiences which might enhance the writing unit e.g. writing about buses – go out on a bus trip etc. 



	Environment
Each classroom has a washing line to showcase classroom learning. 

Each classroom has an English working wall, this is shared with reading. For Writing, it displays the toolkit for each unit, this will change for each text type. 

Finished pieces of writing are displayed both inside and then outside the classroom.  

	Ethos





	Key aspects to develop (subject specific)
	Transferable knowledge and understanding:

All curriculum areas. Use toolkits in the wider curriculum. 
Use subject knowledge from the wider curriculum in writing. 

	Subject specific knowledge

Grammar skills
Spelling
Punctuation
Context
Genres
Handwriting

	Application of basic skills:

Talk, Handwriting, GPaS, reading 




	Contexts
	Contexts for Learning – Project themes – Big Questions - Sticky Words
Authentic purposes and contexts for learning: Berger 2006
Starting with the end in mind!

	
	Big questions -  see below    - Writing may or may not fit the Curriculum Big Questions for each half term. There will be a reason for this.   







Long term plan for Writing showing text type coverage and key supporting texts 
	
	EYFS
	Y1
	Y2
	Y3
	Y4
	Y5
	Y6

	AUTUMN 1
	All About Me 
	What is the weather like today?
	Who are the famous people that have an impact on the world?
	Who lived in Britain first? 
	How much water is around me?  
	Who were the Vikings? 
	What is Rushden best known for? 

	Key supporting texts
	Nursery rhymes

Giraffes can’t Dance

Silly Soup
	Elmer and the Rainbow 

The Storm 


	Little People, Big Dreams – David Attenborough and Rosa Parks

Grandad Mandela
	Stone Girl, Bone Girl 

How to Wash a Wolly Mammoth 
	When the Whales Came

If You See The Mermaid Queen


	Beowolf 

Arthur And The Golden Rope
	Goodnight stories for Rebel Girls

Moth

	Text types 
	Texts as a Stimulus:
Nursery Rhymes
Label characters
Giraffes cant Dance (Wishing tale) – Create an I wish picture / make marks 
Dominant hand, tripod grip, mark making, giving meaning to marks and labelling. Shopping lists, 
Writing initial sounds and simple captions. 
Use initial sounds to label characters / images. Silly soup. Names Labels. Captions Lists Diagrams Messages – Create a Message centre! 

	Simple sentences

Instructions
Ensure pupils can:
• Write simple instructions in chronological order.
• Write sentences that begin with simple time connectives followed by imperative verbs.

Sentences that rhyme
	Short story (biography) 
and
Fact file
In addition to Y1 outcomes, ensure pupils can:
• Organise information into subheadings. T1 W1
• Use consistent present tense sentences. 
• Improve noun phrases using alternative nouns and improve verbs (technical vocabulary).


	Biography 
In addition to KS1 outcomes, ensure pupils can:
• Write in four or more paragraphs, perhaps using subheadings. T1 W1
• Write an opening paragraph as an introduction to orient the reader to the content.
• Write a summary paragraph of one or two sentences.
• Engage the reader with a question – e.g. Did you know?
• Turn a statement into a question.
• Use a range of layout devices, e.g. glossary, maps, diagrams, flow charts, captions, fact boxes.

Instructions 
In addition to KS1 outcomes, ensure pupils can:
• Write a closing statement
• Use concurrent connectives e.g. meanwhile, while T1 W5
• Write a sentence beginning with when as a closing statement (complex sentence)
• Include a comma separated list within a sentence. T1 W5

	Debate 
In addition to Y2 outcomes, ensure pupils can:
• Plan and write using at least three paragraphs – introduction (appeal to reader), main argument(s), summary – reiteration.
• Write rhetorical questions.
• Use facts to support the argument.
• Appeal to reader using you.
• Write using emotive language (effective verbs and –ly adverbs)
• Reason using conditionals: if, when (complex sentences)
• Write using conjunctions although, but.
• Exaggeration – superlatives and comparatives.
• Use appropriate connectives for text cohesion. Addition – also, furthermore, moreover.
Reinforcing – besides, after all, anyway. Listing – first of all, finally


Narrative 
In addition to KS1 and Y3 outcomes, ensure pupils can:
• Write using four paragraphs: opening and build up, problem, resolution, ending linked to beginning.
• Speech: Separate dialogue from narrative by use of comma, exclamation mark, question mark

	Persuasive Argument 
In addition to Y2 and lower KS2 outcomes, ensure pupils can:
• Plan and write using a five-paragraph structure.
• Move from the general to the specific within the opening of each paragraph with sentences to expand the idea.

Poetry
	Biography about H.E. Bates


Explanation Text 
evolution
Ensure pupils can:
• Plan and write using three paragraphs: opening general statement to orient the reader, the process – logical steps, and summary.
• Write using simple present tense.
• Use increasingly precise technical vocabulary - improve noun phrases using alternative nouns and improve verbs.
• Write cause and effect sentences using when, if and because.
• Use present tense.
• Appeal to the reader using you.
• Use a range of time connectives indicating result – therefore, consequently, as a result, thanks to this, because of this
• Use passive voice


	Grammar coverage 
	
	Understand the structure of a sentence. 
Vocalise ideas in order to write a sentence.
Use Phonic knowledge in sentence writing  
Write a sentence that starts with a capital letter and finishes with a full stop.
	Write a statement that starts with a capital letter and finishes with a full stop. 
Use first, second and third person with subject-verb agreement. 
Form simple past tense by adding ‘ed’.


	
	Fronted adverbials, 
Comma after an adverbial phrase
Expanded noun phrase 
3ed sentence, 
If, if, if, then sentence
Fronted adverbials
Compound adjectives

Nouns
Adjectives
Noun phrase
Fronted adverbials
Imagine sentence
Semi colon
	De:de
Out in
3 bad dash 
Fronted adverbials
Conjunctions
Sentence structure


	Active/passive voice
Parenthesis
1st and 3rd person
Relative clause
Fronted adverbial
Subordinating clause
DE:DE Sentence

active and passive voice
figurative language 
De:de (colon) 
Outside (Inside) 
The more, the more
If, if , if, then
Some; others (semi-colon) 
Compound adjecive (hyphen) 
Cause and effect connective devices

	Model Texts 
	
	
	
	
	
	
	

	AUTUMN 2
	Terrific Tales
	What do I know about where I live? 
	Who are famous people who made an impact on the world? 
	What makes the Earth angry? 
	What do we know about European countries? 
	How were mountains formed? 
	What was the impact of the wars on Rushden? 

	Key supporting texts
	The Little Red Hen

The Three Billy Goats Gruff



	In Every House, On Every Street

 Naughty Bus

	Diary entry from Florence Nightingale 

Jim and the Beanstalk, The Three Little Wolves and the Big Bad Pig
	The Firework Maker’s Daughter 
	Alice in Wonderland 
(visits Europe) 

Madeline*
	My Side of the Mountain *

GreenPeace video about deforestation

Journey to the River Sea
	The Piano (video) 


Letters from the Lighthouse


	Text types 
	Texts as a Stimulus:
The Little Red Hen (Journey story) 
Sequence the story
Speech bubbles 
The Three Billy Goats Gruff (Defeat Monster)
Create a wanted poster to catch the troll
Name writing, labelling using initial sounds, story scribing. Retelling stories in writing area, instructions for porridge. 
Help children identify the sound that is tricky to spell. 
Sequence the story 
Write a sentence 

	Repetitive narrative 
• Write using past tense sequence of events.
• Use some traditional story language.


Non-chronological report

	Diary entry 
In addition to Y1 outcomes, ensure pupils can:
• Write an introductory sentence.
• Include where, when, what and who detail when planning and writing.
• Use consistent past tense.
• Write a final sentence as an opinion or reflection.
• Use time connectives eg after that, soon, later throughout the text.

Alternative endings to finding tales
In addition to Y1 outcomes, ensure pupils can:
• Write with a beginning, middle and end. T1 W4
• Use some simple time connectives.
• Hint at characterisation by using ly adverbs and alternative verbs. T1 W3.
• Describe setting using noun phrases T1 W3 T2 W1
• Use simple similes T1 W3

	Narrative 
In addition to KS1 outcomes, ensure pupils can:
• Plan and write using consistent past tense. T1 W3
• Write using three paragraphs: opening, problem and solution. T1 W4
• Describe settings using noun phrases T1 W3, similes T1 W3, alliteration, and onomatopoeia T2 W1.
• Develop characterisation using noun phrases, adverbs, alternative verbs. T1 W2
• Use alternatives to said and or ly adverbs to hint at character. T1 W3.
• Use limited direct speech to move the story on or help characterisation
• Use speech marks around spoken words

Setting Description 
• Describe settings using noun phrases T1 W3, similes T1 W3, alliteration, and onomatopoeia T2 W1.

	Recount 
In addition to KS1 outcomes, ensure pupils can:
• Include a few personal reflective statements in their writing.
• Write a summary using one or two sentences.
• Use time connectives (adverbials) eg once we arrived, meanwhile, whilst, sometime later, as soon as.

Persuasion
In addition to Y2 outcomes, ensure pupils can:
• Plan and write using at least three paragraphs – introduction (appeal to reader), main argument(s), summary – reiteration.
• Write rhetorical questions.
• Use facts to support the argument.
• Appeal to reader using you.
• Write using emotive language (effective verbs and –ly adverbs)
• Reason using conditionals: if, when (complex sentences)
• Write using conjunctions although, but.
• Exaggeration – superlatives and comparatives.
• Use appropriate connectives for text cohesion. Addition – also, furthermore, moreover.
Reinforcing – besides, after all, anyway. Listing – first of all, finally
	Persuasive letter 
In addition to Y2 and lower KS2 outcomes, ensure pupils can:
• Plan and write using a five-paragraph structure.
• Move from the general to the specific within the opening of each paragraph with sentences to expand the idea.

Narrative – adventure story 
In addition to KS1 and lower KS2 outcomes, ensure pupils can:
• Write using five paragraphs: opening, build up, problem, resolution, ending tied to opening.
• Develop settings using personification and metaphor.
• Use a range of grammatical devices to create mood and atmosphere.
• Develop characterisation using what the character said and how it was said.
• Accurate speech punctuation.
	Narrative – flashback 
In addition to KS1 and lower KS2 outcomes, ensure pupils can:
• Write using five paragraphs: opening, build up, problem, resolution, ending tied to opening.
• Develop settings using personification and metaphor.
• Use a range of grammatical devices to create mood and atmosphere.
• Develop characterisation using what the character said and how it was said.
• Accurate speech punctuation.

Informal letter 
As lower KS2, drawing on generic sentence level work to improve sophistication.
• Move from the general to the specific within the opening of each paragraph. General sentence followed by sentences to expand on subject matter.

	Grammar coverage 
	
	Capital letters
Full Stops
Finger Spaces
Adjectives
	Form simple past tense by adding ‘ed’.
Statements
Capital letters and full stops
First person
Use a comma in a list. 
Exclamation and question. 
Past tense
Conjunctions – and, so, but, or
Exclamation, question and statement. 
Adverbs
	Personification
Noun phrases
Past tense
Prepositions

	Pronouns
Simile
Fronted adverbials
Direct speech
Inverted commas
Reporting clause





	Parenthesis
Abverbs
Modal verbs
Commas for clarity
Expanded noun phrases
Formal language
Fronted adverbials
Noun phrases
Semi colons 
Figurative language 
5 paragraphs 
Speech

	2 pairs sentence
De:de sentence
Compound adjective 
Dramatic dash sentence
Short sentence for effect
Complex sentence
Expanded noun phrase
Fronted adverbial
First person
Informal language
Rhetorical questions
Emotive vocabulary
Time conjunctions

	Model texts
	
	
	
	
	
	
	

	SPRING 1
	Amazing Animals
	How were our grandparents’ toys different to ours?
	This is my world: Where in the world do we live? 
	How advanced were the civilisations around 3000 years ago? 
	Who were the Romans and why were they so powerful? 
	I am a Year 5 pupil, how can I get out of here? 
	How has Rushden changed in the last 100 years? 

	Key supporting texts
	Owls Babies

The Sleepy Bumble Bee
	Dogger 


Paper Dolls
	Hey! Get off Our Train 
	Egyptian Cinderella

A Journey Along the River Nile 
	Defenders: Dark Arena 

Roman Diary – The Journal of Iliana

	Around the World in 80 Days

The Promise

Thimbletack 
	The Rainbow Bear


Nature is Speaking series

	Text types 
	Texts as a Stimulus:
Owl Babies (Tale of Fear)
CVC words / simple sentence writing using high frequency words 
The Sleepy Bumblebee (Cumulative) Labels and simple captions 
Mini beasts – Animal Fact File – Compare two animals
Writing some of the tricky words such as I, me, my, like, to, the. Writing CVC words, Labels using CVC, CVCC, CCVC words.
Guided writing based around developing short sentences in a meaningful context. Create a story board. 

	Diary Entry
Ensure pupils can:
• Write simple sentences using past tense.
• Sequence events.
• Use simple time connectives eg first, then, next, finally.

Instructions
Ensure pupils can:
• Write simple instructions in chronological order.
• Write sentences that begin with simple time connectives followed by imperative verbs.
	Narrative – alternative ending 
In addition to Y1 outcomes, ensure pupils can:
• Write with a beginning, middle and end. T1 W4
• Use some simple time connectives.
• Hint at characterisation by using ly adverbs and alternative verbs. T1 W3.
• Describe setting using noun phrases T1 W3 T2 W1
• Use simple similes T1 W3

Newspaper report 
In addition to Y1 outcomes, ensure pupils can:
• Write an introductory sentence.
• Include where, when, what and who detail when planning and writing.
• Use consistent past tense.
• Write a final sentence as an opinion or reflection.
• Use time connectives eg after that, soon, later throughout the text.

Non-chronological report
In addition to Y1 outcomes, ensure pupils can:
• Organise information into subheadings. T1 W1
• Use consistent present tense sentences. 
• Improve noun phrases using alternative nouns and improve verbs (technical vocabulary).

	Narrative – retelling with a twist 
In addition to KS1 outcomes, ensure pupils can:
• Plan and write using consistent past tense. T1 W3
• Write using three paragraphs: opening, problem and solution. T1 W4
• Describe settings using noun phrases T1 W3, similes T1 W3, alliteration, and onomatopoeia T2 W1.
• Develop characterisation using noun phrases, adverbs, alternative verbs. T1 W2
• Use alternatives to said and or ly adverbs to hint at character. T1 W3.
• Use limited direct speech to move the story on or help characterisation
• Use speech marks


Non-chronological report
In addition to KS1 outcomes, ensure pupils can:
• Write in four or more paragraphs, perhaps using subheadings. T1 W1
• Write an opening paragraph as an introduction to orient the reader to the content.
• Write a summary paragraph of one or two sentences.
• Engage the reader with a question – e.g. Did you know?
• Turn a statement into a question.
• Use a range of layout devices, e.g. glossary, maps, diagrams, flow charts
	Flashback narrative 
In addition to KS1 and Y3 outcomes, ensure pupils can:
• Write using four paragraphs: opening and build up, problem, resolution, ending linked to beginning.
• Speech: Separate dialogue from narrative by use of comma, exclamation mark, question mark

Diary Entry 
In addition to KS1 outcomes, ensure pupils can:
• Include a few personal reflective statements in their writing.
• Write a summary using one or two sentences.
• Use time connectives (adverbials) eg once we arrived, meanwhile, whilst, sometime later, as soon as.

	Newspaper report
As lower KS2, drawing on generic sentence level work to improve sophistication.
• Move from the general to the specific within the opening of each paragraph. General sentence followed by sentences to expand on subject matter.

Character description
• Develop characterisation using noun phrases, adverbs, alternative verbs. T1 W2
• Develop characterisation using what the character said and how it was said.

	Narrative – persuasive
In addition to KS1 and lower KS2 outcomes, ensure pupils can:
• Write using five paragraphs: opening, build up, problem, resolution, ending tied to opening.
• Develop settings using personification and metaphor.
• Use a range of grammatical devices to create mood and atmosphere.
• Develop characterisation using what the character said and how it was said.

Formal letter
In addition to Y2 and lower KS2 outcomes, ensure pupils can:
• Plan and write using a five-paragraph structure.
• Move from the general to the specific within the opening of each paragraph with sentences to expand the idea.


	Grammar coverage 
	
	Capital letters
Full Stops
Finger Spaces
Adjectives
Time connectives
Past tense 
Imperative verbs
	Past tense
Commas
Statement, exclamation and question
Contractions
	Fronted adverbials
Adjectives
Abstract nouns
Subordinate clauses








	Past tense 
Complex sentences
main clause
subordinating clause
3ed sentence
Expanded noun phrases
Metaphors
Pronouns
Fronted adverbials 
2A sentences
	Relative clause
Paragraphs
Reported speech
Fronted adverbials for new paragraphs and within paragraphs
Tense 
Subordinate conjunctions
Verb, person sentence
P.C sentence
Outside.(Inside.) 
Similes
Subordinating conjunctions
	Outside. (Inside.)
Some;others - Semi colon
Ad, same ad – adjectives
Complex sentences – subordination
Relative clause 
Colon: list sentence
If, if, if, sentence
3 bad – Dash
Imagine sentence
Rhetorical Question - mark
Brackets and dash for parenthesis
Semi colon
De:de sentence - colon
Topic sentences (box up lesson)  
Temporal conjunctions
Modal verbs

	Model texts
	
	
	
	
	
	
	

	SPRING 2 
	Come Outside
	Why is London our capital city? 
	What do we know about the Great Fire of London? 
	How advanced were the civilisations around 3000 years ago?
	What was the battle between the Anglo-Saxons and the Vikings for the kingdom of England? 
	How did the Tudors change the way we worshipped? 
	How has crime and punishment changed through the ages? 

	Key supporting texts
	Jack and the Beanstalk

Hungry Caterpillar

Easter Story
	The Buildings that made London 

Katie in London 

	Vlad and the Great Fire of London 

Samuel Pepys 

How to Train Your Dragon
	Flat Stanley and the Great Tomb Robbery 

Marcy and the Riddle of the Sphinx
	The Ruin 

I was there, 1066 the Norman Conquest 
	The Prince and the Pauper
	Francis

 Room 13 



	Text types 
	Texts as a Stimulus:
Jack and the Bean stalk – retell parts of the story / repeated refrains / speech bubbles
Hungry Caterpillar -  (Cumulative) Describe foods / adjectives 
Healthy Food – My Menu / Bean Diary 
Creating own story maps, writing captions and labels, writing simple sentences. Writing short sentences to accompany story maps.  Order the Easter story. 
Labels and captions – life cycles Recount – A trip to the park 
Character descriptions. 
Write 2 sentences 

	Leaflet
Ensure pupils can:
• Write captions using present tense.
• Write labels for diagrams and pictures.

Recount 
Ensure pupils can:
• Write simple sentences using past tense.
• Sequence events.
• Use simple time connectives eg first, then, next, finally.

	Adventure narrative 
In addition to Y1 outcomes, ensure pupils can:
• Write with a beginning, middle and end. T1 W4
• Use some simple time connectives.
• Hint at characterisation by using ly adverbs and alternative verbs. T1 W3.
• Describe setting using noun phrases T1 W3 T2 W1
• Use simple similes T1 W3

Diary entry 
In addition to Y1 outcomes, ensure pupils can:
• Write an introductory sentence.
• Include where, when, what and who detail when planning and writing.
• Use consistent past tense.
• Write a final sentence as an opinion or reflection.
• Use time connectives eg after that, soon, later throughout the text.

Instructions
In addition to Y1 outcomes, ensure pupils can:
• Write a title (How to…). T1 W5
• Write a section headed you will need.
• Number and or bullet-point instructions. T1 W5
• Occasionally use -ly adverb to explain how, where it helps the reader.
	Newspaper report 
In addition to KS1 outcomes, ensure pupils can:
• Include a few personal reflective statements in their writing.
• Write a summary using one or two sentences.
• Use time connectives (adverbials) eg once we arrived, meanwhile, whilst, sometime later, as soon as.


Persuasive letter
In addition to Y2 outcomes, ensure pupils can:
• Plan and write using at least three paragraphs – introduction (appeal to reader), main argument(s), summary – reiteration.
• Write rhetorical questions.
• Use facts to support the argument.
• Appeal to reader using you.
• Write using emotive language (effective verbs and –ly adverbs)
• Reason using conditionals: if, when (complex sentences)
• Write using conjunctions although, but.
• Exaggeration – superlatives and comparatives.
• Use appropriate connectives for text cohesion. Addition – also, furthermore, moreover.
Reinforcing – besides, after all, anyway. Listing – first of all, finally

	Poetry 

Newspaper Report 
In addition to KS1 outcomes, ensure pupils can:
• Include a few personal reflective statements in their writing.
• Write a summary using one or two sentences.
• Use time connectives (adverbials) eg once we arrived, meanwhile, whilst, sometime later, as soon as.



	Discussion text 
Plan and write using five paragraphs – introduction (one or two sentences to briefly state two points of view… e.g. some people), each main paragraph stating arguments for and against, summary – possibly with a recommendation.
• Reason using conditionals: if, when (complex sentences)
• Use appropriate connectives for text cohesion. Opposition – although, however, nevertheless, on the other hand, but, instead, in contrast, looking at it another way. Logical – this shows, however, because.
• Use facts to support each side of the argument.
• Move from the general to the specific within the opening of each paragraph with sentences to expand the idea.

Narrative – wishing tale
In addition to KS1 and lower KS2 outcomes, ensure pupils can:
• Write using five paragraphs: opening, build up, problem, resolution, ending tied to opening.
• Develop settings using personification and metaphor.
• Use a range of grammatical devices to create mood and atmosphere.
• Develop characterisation using what the character said and how it was said.
• Accurate speech punctuation.
	Newspaper report 
In addition to KS1 and lower KS2 outcomes, ensure pupils can:
• Plan and write using five paragraphs: introductory paragraph, three main paragraphs to organise events and a final reflective summary paragraph.
• Use reported speech


Narrative – suspense 
In addition to KS1 and lower KS2 outcomes, ensure pupils can:
• Write using five paragraphs: opening, build up, problem, resolution, ending tied to opening.
• Develop settings using personification and metaphor.
• Use a range of grammatical devices to create mood and atmosphere.
• Develop characterisation using what the character said and how it was said.
• Accurate speech punctuation.

	Grammar coverage  
	
	Capital letters
Full Stops
Finger Spaces
Coordinating conjunctions
Plurals 

Capital letters
Full Stops
Coordinating conjunctions
Chronological order
Temporal conjunctions

	Chronological order
Temporal conjunctions
Adverbs
Direct speech (inverted commas) 
2A sentences
Exclamation sentence

Subheadings
Temporal conjunctions
Adverbs
Co-ordinating conjunctions
Subordinating conjunctions

	Conjunctions 
Expanded noun phrases (2A sentences)
Similes 
Imperative verbs
Punctuation marks
Persuasive language 

Formal language
Past tense
Temporal conjunctions
Direct speech (commas and inverted commas) 

	Complex sentences (subordinating conjunctions and use of commas) 
Powerful verbs
Personification 
Similes
Prepositions

Formal language 
Past tense
Direct speech – Commas and Inverted commas 
Embedded clause 
Fronted adverbials  

	Parenthesis 
Conjunctions
Relative prounouns/clauses
Modal verbs
The more, the more 

Figurative language (particularly?) 
Prepositions
Fronted adverbials
Conjunctions
Adjectives/Expanded noun phrases 
____ing, ____ ed sentences 
Active and passive voice

	Expanded noun phrases
Semi colon between two clauses
Alliteration
Emotion word sentence (comma)
Short sentence for impact
Double ly sentence (adverbs)
3 ed sentence (commas)
Ellipis
Passive voice
Parenthesis

Speech (commas and inverted commas) 
Formal language
Past tense 
Semi-colons



	Model texts
	
	
	
	
	
	
	

	SUMMER 1
	Ticket to Ride 
	Why can’t a meerkat live in the North Pole? Why can’t a penguin live near the equator? 
	Which is the best route for Scaredy Squirrel to take to the dam? 
	How did the desire to conquer space create many heroes and heroines? 
	What causes an earthquake? 


	Why should rainforests matter to all of us? 
	When was the Golden Age of Islamic history? 

	Key supporting texts
	Mr Grumpy’s Outing

Handa’s Surprise

	 Lost and Found 

Meerkat Mail 



	Scaredy Squirrel 

The Secret Garden

The Story Machine
	Field Trip to the Moon 

The Darkest Dark 


	Earth Shattering Events

Harry Potter and the Philosopher’s Stone 

The Apprentice Witch

	The Explorer

The Forever Forest

Literacy Shed – Planets Space 

Phoenix 
	Black Dog 

Blessing 

	Text types 
	Texts as a Stimulus:
Mr Gumpy’s Outing (Cumulative) 
Report about the animals falling into the water
Handa’s Surprise (Journey story) 
Retell the story in own words / reverse the journey
Describe each animals
Write new version
Writing recipes, lists. Writing for a purpose in role play using phonetically plausible attempts at words, beginning to use finger spaces. Form lower-case and capital letters correctly. Rhyming words. 
Acrostic poems 

	1: Story sequencing 

2. Fact file
	1. Setting description 

2. Instructions
	1. Informal letter

2. Narrative – dilemma 
	 1. Instructions

2. Letter
	1.Narrative – finding tale

2. Discussion

	1.Narrative – alternative ending  (dialogue) 

2.Diary entry 

3. Poetry (classic) 

	Grammar coverage 
	
	Capital letters
Full Stops
Adjectives
Adverbs
Chronological order
Temporal conjunctions
Present tense
	Adjectives
Adverbs
Exclamation marks
Commas
Similes
Apostrophes
imperative verbs 
temporal conjunction
subheadings
adverbs
verbs

	ing, ed sentence
informal language
Noun phrases
Similes
Alliteration
Onomatopoeia
Adverbs
Direct speech
	Temporal conjunctions  
Imperative verbs
Adverbs
Parenthesis
First word, last word sentence 
Paragraphs 
Determiners
Subordinate conjunctions
Complex sentences 

	Figurative language 
Adjectives/Expanded noun phrases 
Parenthesis 
colons 
Semi-colons.
Causal conjunctions
Subordinating conjunctions
Impersonal language
Third person
Modal verbs
Parenthesis

	figurative language 
inverted commas/direct speech to move action forward
adverbs


	Model texts

	
	








	
	
	
	
	

	SUMMER 2 
	Fun at the Seaside
	Who were the Victorians?
	Where would you want to live: Kenya or England? 
	Where in the United Kingdom is Rushden? 
	Why does Rushden exist in the first place? 
	What did the Ancient Greeks give to the world? 
	Where is South America and what are it’s main geographical features? 

	Key supporting texts
	Big Blue Whale

My Holiday

Rainbow Fish
	Daisy Saves the Day
	One Day on Our Blue Planet in the Savannah
	
	
	Farther 

Beasts of Olympus 
	Rain Player 



	Text types 
	Texts as a Stimulus:
Big Blue Whale (Information Text) 
Write facts about whales 
Write a postcard / diary writing 
My Holiday – recount 
Story writing, writing sentences using a range of tricky words that are spelt correctly. Beginning to use full stops, capital letters and finger spaces. Innovation of familiar texts Using familiar texts as a model for writing own stories.  Character description – Rainbow Fish 
Write three sentences  – B, M & E. 

	Acrostic Poetry 

Recount (standalone but in English books)

Information text


	Information text – fact file

Poetry 
	Poetry 

Non-fiction 
	Explanation text 

Poetry 
	Instructional writing 

Free Verse Poetry 

Persuasive text

	Instructional writing

Persuasive leaflet 

Setting description 


	STICKY WORDS 
	
	
	
	
	









	
	

	Model texts
	
	
	
	
	
	
	
























	
	Skills Progression in Writing 

	
	EYFS
	Year 1
	Year 2
	Year 3
	Year 4
	Year 5
	Year 6

	[bookmark: RANGE!A2]Phonic & Whole word spelling
	Use some of their print and letter
knowledge in their early writing.
For example: writing a pretend shopping list that starts at the top of
the page; write ‘c’ for carrot

Invented spelling – write the first and last letter/sound which signifies
the whole word. 
Spell three letter and four-letter
words by identifying sounds in
them and representing the sounds
with a letter or letters
Write simple captions and phrases
by identifying sounds in them and
representing the sounds with a letter
or letters.
Spells Phase - 2 tricky words correctly
Write short sentences using known
letter sound correspondences
Spells Phase 2 and Phase 3 tricky
words correctly
Say a sentence, write and read it back
to check it makes sense
	•  spell words containing each of the 40+ phonemes taught
•  spell common exception words
•  spell the days of the week
•  name the letters of the alphabet in order
•  using letter names to distinguish between alternative spellings of the same sound
	•  segmenting spoken words into phonemes and representing these by graphemes, spelling many correctly
•  learning new ways of spelling phonemes for which 1 or more spellings are already known, and learn some words with each spelling, including a few common homophones
•  learning to spell common exception words
•  distinguishing between homophones and near-homophones
	•  spell further homophones
•  spell words that are often misspelt (Appendix 1)
	•  spell further homophones
•  spell words that are often misspelt (Appendix 1)
	•  spell some words with ‘silent’ letters
•  continue to distinguish between homophones and other words which are often confused
•  use knowledge of morphology and etymology in spelling and understand that the spelling of some words needs to be learnt specifically, as listed in Appendix 1
	•  spell some words with ‘silent’ letters
•  continue to distinguish between homophones and other words which are often confused
•  use knowledge of morphology and etymology in spelling and understand that the spelling of some words needs to be learnt specifically, as listed in Appendix 1

	Other word building spelling
	
	•  using the spelling rule for adding –s or –es as the plural marker for nouns and the third person singular marker for verbs
•  using the prefix un–
•  using –ing, –ed, –er and –est where no change is needed in the spelling of root words
•  apply simple spelling rules and guidance from Appendix 1
	•  learning the possessive apostrophe (singular)
•  learning to spell more words with contracted forms
•  add suffixes to spell longer words, including –ment, –ness, –ful, –less, –ly
•  apply spelling rules and guidelines from Appendix 1
	•  use further prefixes and suffixes and understand how to add them 
•   place the possessive apostrophe accurately in words with regular plurals and in words with irregular plurals
•   use the first 2 or 3 letters of a word to check it’s in the spelling in a dictionary

	•  use further prefixes and suffixes and understand how to add them 
•   place the possessive apostrophe accurately in words with regular plurals and in words with irregular plurals
•  use the first 2 or 3 letters of a word to check its spelling in a dictionary
	•  use further prefixes and suffixes and understand the guidance for adding them
•  use dictionaries to check the spelling and meaning of words
•  use the first 3 or 4 letters of a word to check spelling, meaning or both of these in a dictionary
	•  use further prefixes and suffixes and understand the guidance for adding them
•  use dictionaries to check the spelling and meaning of words
•  use the first 3 or 4 letters of a word to check spelling, meaning or both of these in a dictionary

	Transcription
	
	•  write from memory simple sentences dictated by the teacher that include words using the GPCs and common exception words taught so far.
	•  write from memory simple sentences dictated by the teacher that include words using the GPCs, common exception words and punctuation taught so far.
	•  write from memory simple sentences, dictated by the teacher, that include words and punctuation taught so far.
	•  write from memory simple sentences, dictated by the teacher, that include words and punctuation taught so far.
	 
	 

	Handwriting
	Learn how to write the letters during handwriting sessions.
Letter writing reinforced by the vocabulary of movement.
Skywrite letters first.
Children then introduced to smaller, more
controlled writing e.g. use of whiteboards during
handwriting sessions
Write recognisable letters, most of which are
correctly formed 
Begin to  form lowercase and capital letters
correctly
Use knowledge of handwriting families to
remember the starting points and subsequent
movements of letters. This is particularly
effective in discriminating b
from d
	•  sit correctly at a table, holding a pencil comfortably and correctly
•  begin to form lower-case letters in the correct direction, starting and finishing in the right place
•  form capital letters
•  form digits 0-9
•  understand which letters belong to which handwriting ‘families’ and to practise these
	•  form lower-case letters of the correct size relative to one another
•  start using some of the diagonal and horizontal strokes needed to join letters and understand which letters, when adjacent to one another, are best left unjoined
•  write capital letters and digits of the correct size, orientation and relationship to one another and to lower-case letters
•   use spacing between words that reflects the size of the letters.
	•  use the diagonal and horizontal strokes that are needed to join letters and understand which letters, when adjacent to one another, are best left unjoined
•  increase the legibility, consistency and quality of their handwriting
	•  use the diagonal and horizontal strokes that are needed to join letters and understand which letters, when adjacent to one another, are best left unjoined
•  increase the legibility, consistency and quality of their handwriting
	•  choosing which shape of a letter to use when given choices and deciding whether or not to join specific letters
•  choosing the writing implement that is best suited for a task
	•  choosing which shape of a letter to use when given choices and deciding whether or not to join specific letters
•  choosing the writing implement that is best suited for a task

	Contexts for Writing
	All children take part in whole class
retelling of text map
Retell simple 5- part story:
1.Once upon a time…
2.First/Then/Next
3.But
4.So/Finally
5.Happily, ever after
NB: This will be revisited throughout the year
Recount writing –
Learn and retell simple recounts
Children to learn that recounts:
-Retell experiences in sequence
-Use the past tense 
-Use time connectives
NB: This will be revisited throughout
the year
Instruction Writing –
Learn and retell simple instructions
Children to learn that instructions use:
-A title
-Time connectives.
-Short, clear direct sentences
-Imperative (bossy) language
NB: This will be revisited throughout
the year
Factual writing
–Learn and retell simple information
texts
Children to learn that information texts include:
-A title
-Subheadings
-Simple factual sentences based around
a theme
-Complete sentences with the correct
punctuation and simple conjunctions
Throughout the year children to write:
Names | Labels | Captions | Lists | Diagrams | Messages |
Linked to topics/themes
	 
	•  writing narratives about personal experiences and those of others (real and fictional)
•  writing about real events
•  writing poetry
•  writing for different purposes
	•  discussing writing similar to that which they are planning to write in order to understand and learn from its structure, vocabulary and grammar
	•  discussing writing similar to that which they are planning to write in order to understand and learn from its structure, vocabulary and grammar
	•  identifying the audience for and purpose of the writing, selecting the appropriate form and using other similar writing as models for their own
•  in writing narratives, considering how authors have developed characters and settings in what pupils have read, listened to or seen performed
	•  identifying the audience for and purpose of the writing, selecting the appropriate form and using other similar writing as models for their own
•  in writing narratives, considering how authors have developed characters and settings in what pupils have read, listened to or seen performed

























	Planning Writing
	
	•  saying out loud what they are going to write about
•  composing a sentence orally before writing it
	•  planning or saying out loud what they are going to write about
	•  discussing and recording ideas
•  composing and rehearsing sentences orally (including dialogue), progressively building a varied and rich vocabulary and an increasing range of sentence structures
	•  discussing and recording ideas
•  composing and rehearsing sentences orally (including dialogue), progressively building a varied and rich vocabulary and an increasing range of sentence structures
	•  noting and developing initial ideas, drawing on reading and research where necessary
	•  noting and developing initial ideas, drawing on reading and research where necessary

	Drafting Writing
	
	•  sequencing sentences to form short narratives
•  re-reading what they have written to check that it makes sense
	•  writing down ideas and/or key words, including new vocabulary
•  encapsulating what they want to say, sentence by sentence
	•  organising paragraphs around a theme
•  in narratives, creating settings, character and plot
•  in non-narrative material, using simple organisational devices (headings and subheadings)  
	•  organising paragraphs around a theme
•  in narratives, creating settings, characters and plot
•  in non-narrative material, using simple organisational devices (headings & subheadings)
	•  selecting appropriate grammar and vocabulary, understanding how such choices can change and enhance meaning
•  in narratives, describing settings, characters and atmosphere and integrating dialogue to convey character and advance the action
•  précising longer passages
•  using a wide range of devices to build cohesion within and across paragraphs
•  using further organisational and presentational devices to structure text and to guide the reader
	•  selecting appropriate grammar and vocabulary, understanding how such choices can change and enhance meaning
•  in narratives, describing settings, characters and atmosphere and integrating dialogue to convey character and advance the action
•  précising longer passages
•  using a wide range of devices to build cohesion within and across paragraphs
•  using further organisational and presentational devices to structure text and to guide the reader

	Editing Writing
	
	•  discuss what they have written with the teacher or other pupils
	•  evaluating their writing with the teacher and other pupils
•  rereading to check that their writing makes sense and that verbs to indicate time are used correctly and consistently, including verbs in the continuous form
•  proofreading to check for errors in spelling, grammar and punctuation
	•  assessing the effectiveness of their own and others’ writing and suggesting improvements
•  proposing changes to grammar and vocabulary to improve consistency, including the accurate use of pronouns in sentences
•   proof read spelling and punctuation errors
	•  assessing the effectiveness of their own and others’ writing and suggesting improvements
•  proposing changes to grammar and vocabulary to improve consistency, including the accurate use of pronouns in sentences
•  proofread for spelling and punctuation errors
	•  assessing the effectiveness of their own and others’ writing
•  proposing changes to vocabulary, grammar and punctuation to enhance effects and clarify meaning
•  ensuring the consistent and correct use of tense throughout a piece of writing
•  ensuring correct subject and verb agreement when using singular and plural, distinguishing between the language of speech and writing and choosing the appropriate register
•  proofread for spelling and punctuation errors
	•  assessing the effectiveness of their own and others’ writing
•  proposing changes to vocabulary, grammar and punctuation to enhance effects and clarify meaning
•  ensuring the consistent and correct use of tense throughout a piece of writing
•  ensuring correct subject and verb agreement when using singular and plural, distinguishing between the language of speech and writing and choosing the appropriate register
•  proofread for spelling and punctuation errors

	Performing Writing
	
	•  read their writing aloud clearly enough to be heard by their peers and the teacher.
	•   read aloud what they have written with appropriate intonation to make the meaning clear
	•  read their own writing aloud, to a group or the whole class, using appropriate intonation and controlling the tone and volume so that the meaning is clear.
	•  read their own writing aloud, to a group or the whole class, using appropriate intonation and controlling the tone and volume so that the meaning is clear.
	•  perform their own compositions, using appropriate intonation, volume, and movement so that meaning is clear.
	•  perform their own compositions, using appropriate intonation, volume, and movement so that meaning is clear.

	Vocabulary
	
	•  leaving spaces between words
•  joining words and joining clauses using "and"
	•  expanded noun phrases to describe and specify
	•  extending the range of sentences with more than one clause by using a wider range of conjunctions, including when, if, because, although
•  choosing nouns or pronouns appropriately for clarity and cohesion and to avoid repetition
•  using conjunctions, adverbs and prepositions to express time and cause (and place)
	•  extending the range of sentences with more than one clause by using a wider range of conjunctions, including when, if, because, although
•  choosing nouns or pronouns appropriately for clarity and cohesion and to avoid repetition
•  using conjunctions, adverbs and prepositions to express time and cause (and place)
	•  use a thesaurus
•  using expanded noun phrases to convey complicated information concisely
•  using modal verbs or adverbs to indicate degrees of possibility
	•  use a thesaurus
•  using expanded noun phrases to convey complicated information concisely
•  using modal verbs or adverbs to indicate degrees of possibility

	Grammar

	Introduction to capital
letters, finger spaces and full
stops through the use of
stories, poems, text maps,
letters etc.
Understand when we need
to use capital letters and full
stops.
Introduction to ‘Every-day
Toolkit’.

Begin to use capital letters, finger spaces and full stops when writing sentences.
Re-read what they
have written to check
that it makes sense.
	•  regular plural noun suffixes (-s, -es)
•  verb suffixes where root word is unchanged (-ing, -ed, -er)
•  un- prefix to change meaning of adjectives/adverbs
•  to combine words to make sentences, including using and
•  Sequencing sentences to form short narratives
•  separation of words with spaces
•  sentence demarcation (. ! ?)
•  capital letters for names and pronoun 'I')
	•  sentences with different forms: statement, question, exclamation, command
•  the present and past tenses correctly and consistently including the progressive form
•  subordination (using when, if, that, or because) and co-ordination (using or, and, or but)
•  some features of written Standard English
•  suffixes to form new words (-ful, -er, -ness)
•  sentence demarcation
•  commas in lists
•  apostrophes for omission & singular possession
	•  using the present perfect form of verbs in contrast to the past tense
•  form nouns using prefixes (super-, anti-)
•  use the correct form of 'a' or 'an'
•  word families based on common words (solve, solution, dissolve, insoluble)
	•  using fronted adverbials
•  difference between plural and possessive -s
•  Standard English verb inflections (I did vs I done)
•  extended noun phrases, including with prepositions
•  appropriate choice of pronoun or noun to create cohesion
	•  using relative clauses beginning with who, which, where, when, whose, that or with an implied (i.e. omitted) relative pronoun
•  converting nouns or adjectives into verbs
•  verb prefixes
•  devices to build cohesion, including adverbials of time, place and number
	•  recognising vocabulary and structures that are appropriate for formal speech and writing, including subjunctive forms
•  using passive verbs to affect the presentation of information in a sentence
•  using the perfect form of verbs to mark relationships of time and cause
•  differences in informal and formal language
•  synonyms & Antonyms
•  further cohesive devices such as grammatical connections and adverbials
•  use of ellipsis

	Punctuation

	
	•  beginning to punctuate sentences using a capital letter and a full stop, question mark or exclamation mark
•  using a capital letter for names of people, places, the days of the week, and the personal pronoun ‘I’
	•  learning how to use both familiar and new punctuation correctly, including full stops, capital letters, exclamation marks, question marks, commas for lists and apostrophes for contracted forms and the possessive (singular)
	•  using and punctuating direct speech (i.e. Inverted commas)
	•  using commas after fronted adverbials
•  indicating possession by using the possessive apostrophe with singular and plural nouns
•  using and punctuating direct speech (including punctuation within and surrounding inverted commas)
	•  using commas to clarify meaning or avoid ambiguity in writing
•  using brackets, dashes or commas to indicate parenthesis
	•  using hyphens to avoid ambiguity
•  using semicolons, colons or dashes to mark boundaries between independent clauses
•  using a colon to introduce a list
•  punctuating bullet points consistently

	Grammatical Terminology
	
	letter, capital letter, word, singular, plural , sentence 
punctuation, full stop, question mark, exclamation mark
	noun, noun phrase, statement, question, exclamation, command, compound, adjective, verb, suffix , adverb 
tense (past, present) , apostrophe, comma 
	 word family, adverb, preposition, conjunction prefix, clause, subordinate clause, direct speech, consonant, consonant letter vowel, vowel letter, inverted commas (or ‘speech marks’)
	determiner, pronoun, possessive pronoun,
adverbial
	modal verb, relative pronoun, relative clause, parenthesis, bracket, dash, cohesion, ambiguity 
	subject, object, active, passive, synonym, antonym, ellipsis, hyphen, colon, semi-colon, bullet points




	How to plan for progression: 
	Medium Term Planning:
Big Question – from the learning challenge. Checking against National Curriculum. 

5 part ‘Flight of the Kite’ lesson – reactivate, teaching, guided, independent, reflect

Identify subject specific vocabulary for each topic. 

Identify prior learning (speaking to previous teachings, checking against NC from previous years)  

Identify misconceptions for the topic. 

Identify other learning opportunities – can this learning be transferred into other subject’s areas?

Teach topic using hands on practical activities for children. 

Post-learning assessment from Focus education. (This should be the same question as the Pre-Learning question.)

Assess progress of topic – Did children meet the learning objectives? Did children make progress from their pre question to their post question?  

Populate the learning overview. 





	High Impact Teaching Strategies
	Clarity of objectives
	Modelling explicit teaching
	Questioning
	Practice
- multiple exposures
	Lesson design
- teaching sequences
	Personalised feedback
	Collaboration 
	Summarising learning and vocabulary
	Challenge for all - low threshold, high ceiling
	Metacognition: 
and growth mindset





	Impact
How well are we doing? Are we making a difference? How do we know?



	Work sample analysis
	What do our books show?
Book look carried out on 21.10.22 – feedback given and key areas of improvement identified. 

	Lesson observations
	What is the quality of teaching, learning and use of assessment in lessons? 
Are teaching meeting ‘working scientifically’ in lessons?

	Planning scrutiny
	What does our planning show?

	Surveys
	What do teacher audits say about this subject? 

	Interviews
	What do the children say about their learning in this subject?
What do the staff say about teaching this subject?

	Standards 
	What do books/lesson observations/planning/interviews/learning environments tell us? 

	Coaching and Mentoring
	What is the impact of coaching and mentoring? Support for colleagues in this subject?  

	Training
	What is the impact of the training undertaken? 

	Learning Environment
	How does the learning environment support learning in this subject area?


	

	To secure
	High standards of achievement 
Attainment and Progress
	Excellent behaviour and attendance
	Independent thinkers and learners
	Confident learners




	How do we include/support children with SEND in writing 
	Low ceiling - high threshold activities and questions. 
Adult support for 1:1’s – when asked to work in a small group, a child with ASD may find this problematic. Adult support is there to repeat key instructions/ideas. 
Diagrams and pictures for visual learners are useful in ????, particularly when looking at new concepts. 
Hands-on activities to help with understanding. 
Sheets with structured activities to help with organisation – use of task plans and checklists for tasks.  
Recap of previous learning at the start of each lesson to help children remember. 
Allow additional time for tasks if needed. 
Use of templates if needed. 
Scribing in books/on sheets if a child struggles with written tasks. 
Key vocabulary provided on working walls. 
ICT – computers/iPads/interactive boards to help with research, exploring ideas, present work.
Alternative ways of recording – voice recording, video recording on iPads, photos of hands-on tasks.
Use of pupil responses. 
Key vocabulary sent home – on overviews. Key vocabulary sent home and turned into matching games – matching definitions to words. 
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Intent and design


 


What are we trying to achieve?


 


By promoting our school ethos of ‘Respect, Pride and Achieve’, together with our Red Kite Values, our young people will have 


the character traits, 


knowledge, and skills to make a 


positive impact on the world.


 


 


 


Vision


 


and aims for 


writing 


in our school


 


Outcomes for pupils in 


writing: 


 


Children will be/have:


 


·


 


The majority of pupils, including disadvantaged


, have achieved the expected standard for their age in Reading, 


Writing


 


and Maths


 


by the end of the 


academic year. Pupils with SEND have made accelerated progress from their start points.


 


 


·


 


Exposed to high quality texts


, videos, example texts and other stimuli to 


inspire their own imaginations to write for a range of purposes. 


 


 


 


Key principles underpinning our curriculum. 


 


 


Knowing more 


 


 


Remembering more


 


 


CLARITY OF PURPOSE 


 


What are we learning? How are we learning 


it? Why are we learning it?


 


PROGRESSION OF KEY CONCEPTS


 


Appropriate pitch and expectations 


 


learning journeys


 


 


CONNECTIONS


 


Making explicit links and connections 


between subjects and 


real life 


experiences


.


 


Cross curricular links with writing. 


 


V


ocabulary 


 


Sticky words 


 


Subject specific 


knowledge 


 


Skills being used and developed further 


within each year group.


 


Resource rich 


environment. 


Opportunities for children 


to use equipment. 


 


Use of assessment using Pre and Post learning challenge.


 


 


Values


 


Our


 


curriculum is underpinned by 


our 


British values


, 


equalities, 


school ethos


 


and the need to build cultural capital for all our pupils.


 


 


 


 


 


 


Implementation


 


How do we organise learning?


 


 


Components


 


of 


Writing 


 


Lessons


 


 


1 hour per day


. 


 


Events


 


 


National Poetry Day  


 


6.10.22


 


 


National Writing Day 


June 2023 


 


 


Visits/visitors


 


 


Madison Rowley author 


visit


 


 


Travelling theatre 


showing of Beaut


y and 


the Beast


 


 


UKS2 regularly visit the 


local secondary for 


their drama 


performances. 


 


Learning outside the classroom


 


 


Experiences which might enhance the writing 


unit


 


e.g. writing about buses 


–


 


go out on a bus 


trip etc. 


 


 


 


 


Environment


 


Each classroom has a washing line 


to showcase classroom learning. 


 


 


Each classroom has a


n English


 


working wall


, this is shared with reading. For Writing, it


 


displays the toolkit for each unit


, this will change for each text type


. 


 


 


Fini


shed pieces of writi


ng are displayed both inside and then outside the classroom. 


 


 


 


Ethos


 


 


 


 


Key aspects 


to develop 


(subject specific)


 


Transferable knowledge and understanding


:


 


 


All curriculum areas. Use toolkits in the wider curriculum. 


 


Use subject knowledge from the wider curriculum in writing. 


 


 


Subject specific 


knowledge


 


 


Grammar skills


 


Spelling


 


Punctuation


 


Context


 


Genre


s


 


Handwriting


 


 


Application of basic skills:


 


 


Talk, Handwriting, GPaS


, reading 


 


 


 


Contexts


 


Contexts for Learning 


–


 


Project themes 


–


 


Big Questions


 


-


 


Sticky Words


 


A


uthentic purposes and contexts for learning: Berger 2006


 


Starting with the end in mind!


 


 


Big questions


 


-


  


see below


   


 


-


 


Writing may or may not fit the 


Curriculum Big Questions for each half term. There will be a reason for this. 
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Intent and design   What are we trying to achieve?  

By promoting our school ethos of ‘Respect, Pride and Achieve’, together with our Red Kite Values, our young people will have  the character traits,  knowledge, and skills to make a  positive impact on the world.      

Vision   and aims for  writing  in our school  Outcomes for pupils in  writing:    Children will be/have:      The majority of pupils, including disadvantaged , have achieved the expected standard for their age in Reading,  Writing   and Maths   by the end of the  academic year. Pupils with SEND have made accelerated progress from their start points.        Exposed to high quality texts , videos, example texts and other stimuli to  inspire their own imaginations to write for a range of purposes.   

 

  Key principles underpinning our curriculum.     Knowing more      Remembering more    CLARITY OF PURPOSE    What are we learning? How are we learning  it? Why are we learning it?  PROGRESSION OF KEY CONCEPTS   Appropriate pitch and expectations    learning journeys    

CONNECTIONS   Making explicit links and connections  between subjects and  real life  experiences .   Cross curricular links with writing.   V ocabulary    Sticky words    Subject specific  knowledge   Skills being used and developed further  within each year group.  Resource rich  environment.  Opportunities for children  to use equipment.   Use of assessment using Pre and Post learning challenge.  

 

Values  Our   curriculum is underpinned by  our  British values ,  equalities,  school ethos   and the need to build cultural capital for all our pupils.  

         

Implementation   How do we organise learning?  

 

Components   of  Writing   Lessons     1 hour per day .   Events     National Poetry Day     6.10.22     National Writing Day  June 2023     Visits/visitors     Madison Rowley author  visit     Travelling theatre  showing of Beaut y and  the Beast     UKS2 regularly visit the  local secondary for  their drama  performances.   Learning outside the classroom     Experiences which might enhance the writing  unit   e.g. writing about buses  –   go out on a bus  trip etc.         Environment   Each classroom has a washing line  to showcase classroom learning.      Each classroom has a n English   working wall , this is shared with reading. For Writing, it   displays the toolkit for each unit , this will change for each text type .      Fini shed pieces of writi ng are displayed both inside and then outside the classroom.       Ethos      

 

Key aspects  to develop  (subject specific)  Transferable knowledge and understanding :     All curriculum areas. Use toolkits in the wider curriculum.    Use subject knowledge from the wider curriculum in writing.     Subject specific  knowledge     Grammar skills   Spelling   Punctuation   Context   Genre s   Handwriting    Application of basic skills:     Talk, Handwriting, GPaS , reading   

   

Contexts  Contexts for Learning  –   Project themes  –   Big Questions   -   Sticky Words   A uthentic purposes and contexts for learning: Berger 2006   Starting with the end in mind!  

 Big questions   -    see below       -   Writing may or may not fit the  Curriculum Big Questions for each half term. There will be a reason for this.      

       

